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ABSTRACT 

Parents havea ittajdr influence pri their children ' s 
attitudes toward work and life. Handicapped youths who have more 
difficulty than other youth in making the_trarisitibh_ from school to 
work and adult life^ have a special need for parental guidance. 
Parents can play key roles in transition , especially _ in the areas of 
career exploration, job search and survivalir independent living _ 
skills, and collaboration with educators and other service providers. 
Parents can share some career exploration activities^ such as 
identifying famous people who have achieved success despite their 
disabilities, learning about work site modif ication> and taking the 
adolescent to various businesses and pointing put the different jpbs 
and theirduties^ In the area of job search and survival, parents can 
demonstrate the techniques of finding job leads, assist in the 
preparation of a resume^ practice interviewing, and help develop good 
workhabits^ Parents can identify those independent living skills 
aiready_gained_as weiiasthose that need to be developed in the 
areas of transportation, housing and home management, financial 
management, decision making^ and interpersonal skills. Finally, 
parents can collaborate with educators in developing the student's 
Individualized Education Program and monitoring their child's 
progress in following it . inaii of these transition areas , parents 
are important role models^ Their children form opinions about the 
value of work, different careers, and self -worth from what they 
observe their parents saying and doing^ The exampieparents present 
their children may be their most important role in the transition 
process. (KC) 
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PARENTS' RbtE IN TRANSITION 
FOR HANbiCAPPEb YOUTH 

Parents have a major influence on their children's attitudes 
toward work and life. Many studies have recognized the effect 
of parentaMnfluence oh educational and career decisions (Nay- 
lor 1986). Handicapped youth, who have more difficulty than 
9^J^^^ yp^^^^^^ to work and 

adult life, have a special need for parental guidance. 

Transition can be defined as a systematic process to establish 
arid L'^PL^'PA^J^. P'?^ ^ ©'Tipibymerit or adiitional training 

of a handicapped adolescent (SItllngton 1986): This Overview 
discusses the key roles p can pilay in transition, especially 
in the areas of career exploration, job search and survival, ihde^ 
P®n'^®Pil'y'ng skills^ cojlaboratidn with educators and other 
service providers. It is based primarily upon the jhree parent 
gujdes in the Corridors to Careers package (izzo, Kopp, and 
timing 1986). 



RoIm in Career Exploration 

a disability on 

their chlid's ability to accomplish a task: tacking irifbrmation 
^^°^L^^® I'^^yl*'®'^ specific occupation s, they may rale 

out 'Certain jobs as impossible: The process of career explbra- 

about m dividual limitations and 
strengths and sbout the re . jirements of various entry-level 
9*^*^KpJ'1*95^^^ interests, and matching inter- 

ests and abilities with appropriate potential occupations. 

Izzo, Kopp. and timmg (i986) deiscribe some career expildrattbri 
^9^^lY'1'®sjri which parerits and handicapjpjed youth can share: 
Thftse include the following: 

• Identify famous people who have achieved sUccess despite 
their disability. 

• ^^'^^^^^['sis^t the adolescent's personal qualities, 
capabilities, and ideal working conditions: Gather ihfbrmatibri 
^^^^ ^f^*^^®'"'^* cbUriselbrs, and close relatives as well: 

• Tak^ the adolescent to various bUsiriesses and point out the 
djffererit jobs and their duties. 

• ^'"^ 9^1^My^'^^ surveys and aptitude tests that a 
trained professional can administer. 

• Select an object in the home and identify all the people 
whose work made it possible. 

• Gather information about potential bccUpatibris by using 
'L^/^r^ j;esoyr^ce^^ talking to people currently working, or visit- 
ing work sites. 

• Find but about appropriate training options, such as high 

vocational rehabilitation, 
apprenticeships, 2-year or technical colleges, arid supported 
or sheltered em pi by merit. 

• ^^at mayf be needed to 
accomrribdate a disability. 



Rolet in Job Search arid Survival 



Parents can demonstrate the techmqUes of firidrrigjob leads, 
.^.®9'lii;'i'liwL^h_ffi wanted ads. Before using them, abbre- 
viations and terms that may be ericbUritered should be 



explained; the adolescent can practice seiecting an ad and 
explaining why the job is or is not desirable or appropriate. 
9^^®''^^°'^''^.^)' °r'®^^?_L"?IUde^the^elephone directory, school 
job placement office, state employment office. Rehabilitation 
?® ^9® " • P 'L'y a nji tern pb r ary employment age n c ies . 
door-to-door canvassing, and job dabs: 

Parents can assist in the preparation of a good resume by^help- 
L"9_^^®J'^°'®scert^^ of accomplish ments; by checking the 
information for accuracy and correct grammar^ spelling, arid 
P^nctUatibri: arid by helping to ldentjf>- persons who might give 
references. They might collect sample application forms from 
(ocaljDusJriesses for practice in filling out application forms and 
preparing letters of application. Parerits cari also ensure that all 
the nieces sary do^^ (birth certificate, social security card, 

and so on) have been obtained. 

To make the|r child comfortable with ! ntervle wing, parents can 
c«escribe what happens during the process, can review strat- 

^""^. ^^QAss'St iri^ responses to dlf- 

?ieult questions. A mock interview can be conducted arid the 
*^®_''?L®*^J^"_4^ as gr qb mi ng and 

appearance, eye contact, poise, manners, enthusiasm, and so 
forth: 

^°r^A"^'^^PP®^ part of an interview 

is talking about their disabNity: Making the iriterviewer cbmfqr- 
^^^A® abilities, and responding posi- 

tively about accomjnodations or modlflcatidris are ways of deal- 

**J^^_^'s_area. Parerits and youth should also be aware of 
the legal rights of handicapped workers as established by the 
Rehabilitatibri Act of 1973. 

°®velcy3ing go Habits is essential to job survival: 

Through discussion^and role playing, parents can stress the 
''"PP^arice of following directions, being on time, taking pride 
getting along with btherf cbp^^^^^^ with problems. 
'^I^'ssiri^ appropriately, communicating clearly, being moti- 
vated^ showing a wlllingriess to learri. arid demonstrating com- 
mitmerit to the occupation. 



Roles iri Irideperident Living Skills 

The final step in the transition process is Jearriing to jive mde^ 
Pericientjy. Survival skills help adults cope with change, meet 
daily needs, and face challeriges. Parerits cari begin by identify- 
I^QL^Hbsejrideperident living skills already gained as well as 
those that need to be disvelbped. A list of skills and appropriate 
activities follows. 

Transportation 

• ^9Gf'5l®'i^^Aspeclfic disability, available community 
resources, and the indtvidUal sitUatiori {hbriie Ibcatibri, finan- 
cial resources). 

* ^^^1*^^^® ^'*®t"la*Jve^ (bus. carpool. own car. bicycle, 
walking) according to availability, cost, arid reliability. 
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• Practice asing available transpbrtalion.^irsj. par^^^^ plan 
outings, then have their child guide them on an outing; then 
have the child attempt a sold trip. 

Housing and Home Management 

• Explore housing pptldns, evaluating types, functions, costs; 
advantages, and disadvantages. Viisit realtbris, apartnient 
managers, social service agencies, and group homes: 

• ?M''^Jl^®:3doIescerit's+^^^ management skills by assigning 
regular household responsibilities. Evaluate the ability to 
^®®P I®P9f . j<len ti fy^ s b u rces b f assi sta n ce, cp n d u ct b us i- 
ness matters, make basic repairs, operate appliances safely, 
and use the right tddis and products. 



Financial Manigement 

• Provide a weekly allowance to teach planning and budgeting, 
^y^m^^^i^? ?'^L'i^yJP Jn^i^A9_^iG write checks, establish 
credit, make purchasing decisions, select insorance, and 
assess satisfactory service. 

• Have the adolescent develop a budget based bn projected 
income and expenses. Demonstrate the use of banking serv- 
ices. Ensure the mastery bf basic math skills rioeded for han- 
dlrng money. 



Oacitioh Making 

• Explain the steps of problem solving arid the differences 
between responsible and irresponsible behavior. 

• r^''°M9_^stru^ctured activities, aj low the child to take respon- 
sibility for planning and problem solving, for example, bri a 
flmily Vacation. 



Interpersonal Skills 

• Encourage the improvement of personal relatir^ns skills 
through participatibri in family, schobi, cbmmur''*y, and 
church activities. 

• Teach the fbllbwjrig assert iveness techniques: ^eact with 
Lehavior instead of words; talk directly tb pebple whose 
actjbhs affect you: talk about yourself realistically but posi- 
tively: and say rio w^heri appropriate. 

• teach the following skills for responding appropriately tb 
'"^®n^'^'y® P®bpl^^ situatibns: look for early signs of 
insensitivity, recognize one's emotional reactioris, cburit tb 10 

r®^ctirig, and choose an appropriate, constructive 
reaction. 



Cbliabbratibn with Service Providers 

^'^^'^'^^^''f^^.icJU (lEF) can be an effective 

tbbi fbr cbordinating the transition of special needs studentis. 
^^^^^'^^^Z"® parents in the lEP plan- 

ning process. Parents can influence this process by giving iriput 

^"I^I^L'^®^^^^ evaluating progress, and 

making suggestions for modifications: 



According to Izzo, Kopp, and Liming (1986), the lEP should db 
the folldwirig: 

* '"^'^?®j^_sP®P»_Hc transitibri plan that ensures that services 
continue after employment, contains precisely stated bbjec- 
^'Yf^.^^J'PlLvities, and involves employers, rehabilitation 
and employment coijnseiors, arid bthor cbmmuriity-based 
persbhriel In the transition team. 



• Focus on functional living skills by Integrating iristriictlbri ih 
l"?^^'"?' writirig, arid math with independent living skills. 

• [nclude one school-suppbrtiBd wbrk experience. Parents can 
suggest employers who may be willing to hire their adoles- 
cent for a paid or nonpaid pbsitibri that is mbriitbred by the 
schbbl. 



Parents should obtain the rules and regulations gUidirig the 
'^P'®/^®'"'^^^^ 9Ly^® [?P .They can request periodic reports 
from the school about their child's progress in meetirig the 
objectives arid can iriitiate changes iri the plan to deal with 
problems that arise. 



Parents as Roie Models 

' " ?' ' ^''^ " ^ ° " _^'sc ussed , pa re ri ts are i m porta n t 
rble models. Their children form opi.nions about the value bf 

what they observe 
their parents saying and doing: Barents demonstrate survival 
^^'"^ ^?y_'*i9"^^y 'i^^^^ ^he strategies they use to 

solve problems, their feelings about partlcalar issues, arid why 
^"^J^9*_^'^®y_Py''syAC find information are 

ways that parents can help their children learn survival tech- 
^^'9M®l_T^®^2^lirLPjes pa present their children may be 
their most important role in the transitiori process. 
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